
This checklist was taken from "Teaching and Learning in Multilingual Schools" and is used with
permission from the author, Elizabeth Coelho.

Checklist Number Four: An Inclusive Approach To Instruction

The checklist is organised as a series of indicators under the three broad topic areas: ‘Teaching
and Learning Styles’, ‘Communicating High Expectations’, and ‘Grouping Practices’.  The
checklist can be used by:

• Individual teachers: to assess their own classrooms as inclusive social and learning
environments.

• School administrators, school department heads, and district curriculum advisers: to assess
classrooms within their sphere of influence.

• Teacher educators: to guide and assess student teachers on practicum assignment.

• Students: to assess the classroom environment provided to them (perhaps using a simplified
or translated form).

The rating system can be used and interpreted as follows:

yes = whenever appropriate
not yet = this is an area that may need special attention
n/a = not applicable, or not available at this time

Teaching and Learning Styles

yes not n/a
yet

¨       ¨         ¨ There is an emphasis on cognitive and metacognitive skills so that all
                                    students diversify their ways of perceiving and processing information.

¨       ¨         ¨ The teacher models effective learning and problem-solving techniques.

¨       ¨         ¨ Students are involved in learning tasks that promote interdependence as
                                    well as activities that develop independence.

¨       ¨         ¨ Most learning activities are intrinsically important or appealing

¨       ¨         ¨ There is usually a choice of assignments.

¨       ¨         ¨ Lessons include some activities that require sustained concentration and
                                    others that involve high levels of activity or movement.



¨       ¨         ¨ The teacher provides direct instruction when introducing new knowledge
                                    or skills.

yes not n/a
yet

¨       ¨         ¨ Important knowledge is reinforced through chants, mnemonics, and fast-.
                                    paced drill activities.

¨       ¨         ¨ Teacher-directed activities are balanced with student-centred activities and
                                    projects.

¨       ¨         ¨ The teacher’s ‘script’ is explicit, and examples of miscommunication are
                                    explored with the students in order to make implicit norms and
                                    expectations more ‘visible’.

Communicating High Expectations

yes not n/a
yet

¨       ¨         ¨ The teacher encourages group rehearsal before selecting individuals to
                                    respond to questions.

¨       ¨         ¨ The teacher provides sufficient ‘wait time’ for students to answer
                                    questions, and coaches students by repeating or rephrasing the question,
                                    asking another student to help with translation, or providing clues.

¨       ¨         ¨ The teacher provides supportive feedback to all students’ responses.

¨       ¨         ¨ The teacher pays attention to all students and interacts with them equally.

¨       ¨         ¨ The teacher calls on all students equally often to respond to questions.

¨       ¨         ¨ The teacher calls on all students to answer questions that demand higher-
                                    order thinking as well as factual recall.

¨       ¨         ¨ The teacher groups students heterogeneously for most activities.

¨       ¨         ¨ The teacher makes sure that students change location when they change
                                    groups.

¨       ¨         ¨ The teacher’s desk is at the side or in a corner, and is used for private
                                    conferences for individual students.

¨       ¨         ¨ The teacher moves around the room, sharing time more or less equally



                                    with all the groups and students in the room.

yes not n/a
yet

¨       ¨         ¨ The teacher uses performance-based assessment, showing students models
                                    of various levels of performance, inviting them to figure out the criteria
                                    for assessment.

¨       ¨         ¨ If there are differential expectations for some students – for example,
                                    those who are learning the language of instruction, or newcomers who
                                    have missed some schooling – it is understood that this is a temporary
                                    situation.

¨       ¨         ¨ Expectations do not remain static, and students have to ‘reach’ a little
                                    more on each new assignment.

¨       ¨         ¨ If performance falls as a student adjusts to more challenging work, the
                                    teacher provides the support and encouragement the students needs to
                                    maintain the necessary self-esteem and effort.

Grouping Practices

yes not n/a
yet

¨       ¨         ¨ Students are grouped heterogeneously for most activities.

¨       ¨         ¨ When students are grouped in homogeneous groups, this is a temporary
                                     arrangement: e.g., Jigsaw ‘expert groups’.

¨       ¨         ¨ When students are grouped in homogenous groups, this is for a specific.
                                     instructional purpose: e.g.  to use alternative materials, to receive
                                     additional assistance from peer tutors or the teacher, etc.

¨       ¨         ¨ Working within a common conceptual framework, students may be
                                     engaged in some common tasks and some that are designed to give more
                                     time for some students to master concepts, or to provide opportunity for
                                     enrichment for others.

¨       ¨         ¨ Teachers collaborate and work as teams in order to build on each other’s
                                    strengths and broaden the scope of activities in the classroom.

¨       ¨         ¨ Teachers use a variety of assessment procedures and criteria.


